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g reetings, friends and colleagues. It is with great honor 
that I have served half of my term as the president of 
the South Dakota School Counselor Association. In this 

short time it has been the board’s goal to fulfill this year’s mis-
sion. 

Whether you are working with kindergarteners or seniors, in 
a rural community or urban setting, I hope that you have found 
that the SDSCA continues working to unite all South Dakota 
certified professional school counselors. Unity can be found in 

a personal e-mail after a hectic afternoon or just knowing that someone is fighting 
for the profession that we so enjoy.

SDSCA also supports its members by providing ongoing, quality professional 
development on school-counseling-related issues. The list serve is a great way to 
connect with school counselors across the state and is often utilized to discuss chal-
lenging situations, intervention ideas, or referrals.

The final part of our mission is to empower our members. The board’s ears are 
always open to ideas and suggestions and we want to hear what each and every 
member has to say. We appreciate and value your opinions and are always look-
ing for ways to provide additional benefits to our members. We believe that, by 
empowering our members, we can continue to build our association and provide a 
voice for the hardworking, certified professional school counselors in South Dakota.

I hope this letter finds each of you reflecting on fond memories of the year past 
and eagerness of the new year ahead. Please mark your calendars for May 1-3, when 
the annual SDCA Conference will be held in beautiful Spearfish, SD. Bring your fam-
ily along to explore the Black Hills while you discover the quality presentations the 
conference provides. 

SDSCA will be offering three continuing education credits for the preconference 
presentation by Roslyn Franken. This high-energy speaker focuses on beating stress 
and practical applications to live a better life. You will not want to miss this one! 

Have an amazing second half of the school year and remember that each smile 
you share might just be the one that someone needed. 

Contact Tobin Bakkedahl, SDSCA president, at Tobin.bakkedahl@k12.sd.us.

president’s Message

Meeting our Mission
By toBin BAkkEdAhl

Mission
The mission of the South Dakota School 
Counselor Association is to unite, support and 
empower professional school counselors.

our Vision
The South Dakota School Counselor Association 
supports and unites professional school 
counselors through advocacy, leadership, and 
collaboration. SDSCA empowers our members 
by providing professional development 
opportunities, ethical support and resources to 
promote student success in the academic, career 
and personal/social domains. 
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sdsCa-sponsored 
preConferenCe

roslYn franken
lighten up for good
Beat stress. Boost well-being.  
Better your life.
Thursday, May 1, 2014, 1-4 pm

2014 south dakota Counseling 
assoCiation spring ConferenCe
“Counselors…Helping Everyday Screenwriters Edit the Scripts of Their Lives” 
May 1-3, 2014, Spearfish Holiday Inn and Convention Center

table of Contents

roslyn franken

i n our fast-paced and ever-changing 
world, we can easily lose focus on 
the things that are most important 

and meaningful, like our health, rela-
tionships, and overall sense of well-
being and self-worth. In this empower-
ing and uplifting interactive workshop, 
you’ll discover powerful insights, practi-

cal solutions and positive inspiration on 
how to reduce stress, reclaim your life 
balance, renew your health, and rejuve-
nate your spirit in the face of change, 
challenge, and adversity. It’s about 
realizing your fullest potential and living 
your best life, and helping others do the 
same. 

Cost for 3 Ceus:
SDSCA Members: $40

Non-Members: $70

Scan the code to read more about 
Roslyn and her motivation!

Register online today

when we lost our St. Bernard/
Basset mix, in my eyes, we 
were fortunate to be with 

him when he died. On December 22, 
2012, we were just leaving Sioux Falls 
to go home for Christmas in Minnesota 
when the kennel workers called us and 
let us know that they were bringing 
Homer in to the emergency vet clinic. 
Our family met them at the clinic and 
we were able to spend his final minutes 
together. My three boys, aged 8, 6, and 
3 at the time, all reacted differently to 
this situation, which can be expected 
in any grief and loss situation. When it 
comes to loss, there isn’t one way to 
grieve, as we all deal with it differently.

Asher, my oldest son, seemed uncom-
fortable and unsure as to how he should 
act. My second born, Zander, was very 
emotional and distraught and my young-
est, Micah, really didn’t appear to know 
what was going on. Micah truly didn’t 
understand the finality of Homer’s death 
until we got back home from vacation 
and he kept asking, “Where’s Homer?”

Parents should answer children’s 
questions honestly and appropriately 

for their developmental level. Use it as a 
learning experience and a way to teach 
the finality of death. I noticed my six-
year-old started connecting our pet’s 
death to human life as he began asking 
more questions about relatives that we 
had lost. He knew that his relatives had 
died in years past, but he didn’t really 
seem to fully understand until the loss 
of Homer. When he saw that death 

meant being permanently gone in the 
physical form, he started to ask more 
questions about how others had died. 

Be careful about saying things like 
“they were sick” or “they went away” 
when children ask about how some-
one dies as they might start getting 
anxious, which may cause separation 
issues, particularly in connection to 
parents and other close adults. 

Wait until you are fully ready to get 
another pet. Take time to talk about 
your loss with your children and pro-
cess through it to make sure everyone 
is ready. Use the opportunity as a 
teachable moment to grow with your 
children and family. I still will catch Zan-
der looking at pictures of Homer and 
crying and this provides an opportunity 
for me to comfort him and let him know 
it is okay to grieve. 

Contact Anna Eidem, MS, NCC, LPC, SDSCA 

Middle School vice president at  

Anna.eidem@k12.sd.us

Reprinted with permission from ‘Hood 

Magazine, September 2013.

loss of a pet
By AnnA EidEm
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...My calling was to become a physician.  
I went to LECOM.
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and Bradenton, Fla.

THE CALLING?
CAN YOU HEAR

A PHYSICIAN is not just a doctor. We are problem-solvers, caretakers, and leaders. We see 
our patients as people, not just notes on a chart. Osteopathic medicine is more than diagnosis and 
medication – it is treating the whole person not just symptoms or disease. We harness the body’s 
healing power as another medical tool for maintaining good health. We believe that when Mind, 
Body and Spirit come together, the impossible becomes possible, making bodies stronger, families 
healthier, and communities more prepared for the challenges of the future.
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i n the wake of a crisis in a school or 
in the community, staying calm and 
working with the issues at hand is 

vital to a well-run program. Remember 
these 10 rules, and you’ll make your 
way through a tough time with calm 
control. 

1 Verification of the facts is essen-
tial. Double check the facts with 

police and adults to ensure you have 
correct information. Example: The sec-
retary reported that Ms. Wilson at the 
local high school was killed, but soon 
corrected information verified it was 
Ms. Smith.

2 Make decisions as a group. Experi-
ence has shown that the wisest 

decisions are made in a group. School 
counselors should be part of the crisis 
response teams, and teams should 
make decisions as quickly as possible. 
School counselors need to ensure that 
the building administrator has all of 
their contact numbers so they can have 
input early in crisis planning. The role of 
school counselors may include serv-
ing as the architect of crisis plans, key 
confidant of administration, and direct 
service provider to affected staff and 
students. After a crisis, administrators 
need to review crisis plans and assign 
duties while empowering their staff. 
One principal told her crisis team that 
this would be the worst day they ever 
spent in education, which did not nec-
essarily encourage the team members 
to do their best. Schools should be kept 
open if at all possible or reopen quickly. 
Schools offer support to children, and 
when they are closed due to a crisis, 
many children are left unsupervised. In 
other cultures, school have been closed 
permanently due to violence to honor 
the dead, but in our western culture, 
this dramatizes and glorifies the actions 
of the perpetrator.

3 help the faculty. Offer support to 
faculty members most affected 

by the crisis and provide faculty with 
direction about how to best support 
students. Media coverage and cell 

phones often result in information be-
ing transmitted quickly. The administra-
tion needs to be seen as the dispenser 
of accurate information. One quick way 
to notify faculty and give them direc-
tion is to send a message by computer 
and announce that all staff need to 
check their computers. Faculty appre-
ciate when those messages contain a 
script of what to say to students.

4 share information truthfully with 
students in a developmentally 

appropriate manner. Younger children 
should be protected from explicit de-
tails and horrific media coverage, but 
no student should be lied to or mislead 
about the circumstances. Students 
need to hear sad or tragic news from 
trusted adults such as their teachers or 
school counselors, not from someone 
on the street. Students need to be given 
permission for a range of emotions and 
provided opportunities to ask questions 
and to express emotions through art-
work, music, and writing. One New York 
City teacher reported that even though 
her classroom looked out on the World 
Trade Center, the principal told her to 
not talk to students about what had 
happened on September 11, 2001. Desks 

should be arranged in a circle and 
students allowed to express thoughts 
and concerns with the emphasis placed 
on coping skills and student safety. The 
majority of students should get the help 
they need in classrooms, with sup-
port personnel such as counselors and 
psychologists coming to classrooms to 
assist teachers with group discussion.

5 inform parents of what has oc-
curred, and reunite younger 

children (pre-K to second grade) with 
parents as soon as possible. Parent 
communication needs to be consistent 
through either phone calls or e-mails, 
and schools need to be prepared with 
sign-out procedures for when large 
numbers of parents come to campus 
to pick up their children. One middle 
school principal wanted to write a 
letter to parents informing them that 
a gun had been brought to campus 
and threatening remarks were made 
but the suspected perpetrator was in 
custody and steps were taken to assure 
students of their safety. However, the 
superintendent chose to keep the inci-
dent from the public. Two days later, it 
was front-page news in the paper, and 
the PR damage was extensive.

6 set media policies and proce-
dures well in advance of any crisis. 

Make sure these policies are in place 
following the crisis and that media are 
kept away from staff and students. 
Designate one person to be the media 
spokesperson. Following one crisis, the 
media were kept off school grounds 
across the street, and students and 
staff were encouraged to decline 
interviews. Some parents have let their 
children appear on national television 
after school shootings. We can’t stop 
them, but we can be proactive in rec-
ommending that students be shielded 
from the media.

7 let the crisis be the curriculum. 
For a few days after a crisis, or even 

longer, normal teaching can’t be done. 
The crisis becomes the curriculum, and 

The administration needs to 

be seen as the dispenser of 

accurate information.
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medication – it is treating the whole person not just symptoms or disease. We harness the body’s 
healing power as another medical tool for maintaining good health. We believe that when Mind, 
Body and Spirit come together, the impossible becomes possible, making bodies stronger, families 
healthier, and communities more prepared for the challenges of the future.
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bY the nuMbers
Crisis management and response is a huge undertaking. Breaking down the important 
components into 10 areas can help you manage an otherwise overwhelming process. 
By Scott PolAnd, Ed.d.

Continued on page 11
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administrators need to provide guid-
ance as to when to return to the regular 
curriculum and when to resume testing. 
One teacher, with students openly 
weeping after learning of the death of a 
classmate, asked if the school counselor 
wanted to talk with them before or after 
the scheduled test. Students will let you 
know when they are ready to get back 
to the curriculum. In one situation after 
a multiple homicide at a school, the 
students asked if they still had to take 
the state accountability test scheduled 
for the next week. Unfortunately, the 
answer was yes. When students are 
dealing with grief and such strong emo-
tions, they simply can’t be expected to 
focus on learning and testing. 

8 identify those students most af-
fected, and don’t underestimate the 

tragedy’s long-term impact. Accept ad-
ditional assistance when it’s offered, and 
recognize that your role isn’t to provide 
long-term treatment to the students. 

Students at the highest risk are those 
in physical proximity to the crisis, those 
socially closest to the victim, and those 
with their own set of tragic life circum-
stances. Adolescents who have been ex-
posed to violence and have lost friends 
and classmates often become suicidal.

9 guide students toward appro-
priate memorials, and allow for 

a range of religious beliefs. Students 
often feel a need to do something in 
memory of the deceased. Whenever 
possible, the memorial should benefit 
the living. Positive examples include 
starting prevention programs to reduce 
violence or suicide or volunteering in 
community prevention programs. Cau-
tion is suggested in permanently clos-
ing off lockers and erecting memorial 
statues on campus. 

10 Convene the crisis team regularly 
throughout the crisis management 

and support the team members. Dis-

cuss what is working and what is not. 
Focus on what lessons you can learn 
from this crisis to be better prepared in 
the future. 

School counselors are the ideal person-
nel to ensure that those most affected 
by a crisis receive follow-up assistance 
for as long as needed. Counselors also 
are the logical personnel to implement 
prevention programs that address the 
leading causes of death for children: 
accidents, homicide, and suicide. 

Scott Poland teaches crisis and clinical 

interventions courses in several programs 

including school counseling at Nova 

Southeastern University. He has served on 

national crisis teams after school shootings in 

Paducah, Ky.; Littleton, Colo.; Jonesboro, Ark.; 

and Red Lake, Minn. and after terrorist acts in 

Oklahoma City and New York City. He can be 

reached at spoland@nova.edu. This article was 

previously published in ASCA School Counselor, 

Vol. 44, No. 4.
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• Flexible:  Students can enroll anytime and
 study anywhere at their own pace
• Broad range of over 70 high-quality 
 academic courses
• Low tuition with top-notch textbooks  
 included – no hidden or extra fees
•• Accreditation by NCA/AdvancED and 
 recognition by the Illinois State Board of 
 Education as a private high school
• Online Counselor’s Office allows you to 
 track students’ progress anytime
• Dedicated customer service to counselors
• Students have access to instructional 
  support every business day
• Instructors hand-write personalized 
 comments on students’ papers

For more information call (708) 418-2850
or email independentstudy@americanschool.org

http://www.americanschool.org
mailto:independentstudy%40americanschool.org?subject=
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one year after moving to a new 
school due to Hurricane Katrina, 
a seven-year-old boy still cries 

hysterically whenever his mother is late 
picking him up. He fears she may be 
missing or dead. Yet, another seven-
year-old boy, who also moved due to 
the hurricane, waits calmly when his 
mother is late, humming a song remind-
ing himself that he is safe and strong. 

Beyond genetics and personal histo-
ries, what contributes to the difference 
in these two reactions? In this case, the 
difference is a comprehensive school 
counseling crisis intervention plan. 
The second boy developed a proce-
dural memory of self-soothing activi-
ties when he was anxious, but the first 
boy did not. The second boy was in a 
school that had:

n a clear crisis intervention plan
n teachers trained in children’s typi-

cal responses after crises and basic 
interventions to address those 
responses

n a school counselor who provided 
guidance lessons in anxiety man-
agement and small-group counsel-
ing for displaced students

n parents who received appropri-
ate community referrals from the 
school counselor

n a principal who collaborated with a 
school counselor on needed policy 
changes to accommodate mis-
placed students 

The following approaches can make 
sure your school is ready to accommo-
date displaced students after natural 
disasters such as hurricanes or fires, 
violence such as school shootings or 
terrorist acts, or family situations such 
as homelessness or domestic violence.

the three r’s
According to the National Child 
Traumatic Stress Network (NCTSN), a 
comprehensive school crisis interven-
tion plan covers the 3 R’s: readiness, 
response, and recovery. Readiness 
entails developing effective relation-
ships with law enforcement, emergency 
responders, health and mental health 
community agencies, and local reli-

gious institutions, as well as informing 
all stakeholders of the crisis interven-
tion plan. Response includes calming 
the fears and anxieties of students and 
staff, re-establishing a sense of emo-
tional safety and security, and restoring 
a school environment that is conducive 
to learning. Recovery involves re-es-
tablishing routines and social activities 
so students can experience a sense of 
certainty and solidarity. Community 
support and referrals to mental health 
counseling are also needed during the 
recovery phase. 

To help displaced students, teachers 
will need training through workshops 
or one-on-one consultation. School 
counselors should explain that after a 
crisis, many students will experience 
the following typical responses, which 
are usually temporary.

physiological responses: Muscle ten-
sion, nausea, headaches, sleeplessness, 
and fatigue

Cognitive responses: Difficulty con-
centrating or making decisions, memory 
problems, intrusive thoughts and im-
ages, difficulty establishing safety and 
trust, skewed perceptions of morality

emotional responses: Moodiness and 
inability to manage feelings, ongoing 
sadness or depression, intense anger, 
self-blame and guilt, embarrassment of 
not having basic needs met, inability to 
maintain intimacy and connections with 
others, and lower self-esteem

behavioral responses: Loss of inter-
est in school and play, social with-
drawal, hypervigilance, hyperactivity, 
aggressiveness and fighting, regres-
sive behavior such as bedwetting and 

thumb sucking, alcohol and drug abuse, 
poor hygiene, sexual acting out

spiritual responses: Doubts about 
God or religious beliefs, loss of spiritual 
identity, apathy in religious practices 
or rituals they previously performed, 
shattered world view such as seeing 
everyone and everything as “bad”

The most practical method of helping 
students manage these responses is to 
re-establish a routine that is safe and 
manageable. Ask teachers to post the 
daily routine, assign trustworthy stu-
dents to accompany the displaced stu-
dents through the routine, and adjust 
homework assignments so displaced 
students can be successful. When dis-
placed students become upset, instruct 
teachers to help calm them through 
basic interventions such as:

n asking them to take a slow, deep 
breath

n reminding students they are safe 
right now

n giving them a calming object such 
as a stuffed animal or a stress ball

n helping students find practical 
solutions to their most immediate 
concern

n instructing them to draw or write a 
happy memory

n prompting them to silently recite a 
calming thought such as “I know I 
am OK because …” 

n allowing students to get a drink of 
water with a new friend 

Ask teachers to notify a school coun-
selor about students who continue to 
have extreme behavioral or emotional 
responses after the first week or two. 

School counselors may also need 
to challenge teachers’ stereotypes of 
displaced students and help teachers 
develop a more balanced perspective. 
For example, when students from New 
Orleans arrived at small-town schools 
after Hurricane Katrina, many teachers 
held stereotypes that these students 
were “dangerous” and “unruly.” School 
counselors challenged teachers to list 
these stereotypes, and helped teachers 
develop a more balanced view that the 
students had different cultural norms of 
being “spirited.”  

a new hoMe
Following a crisis, school counselors have an important role in helping 
displaced students adjust to a new school—and new life.
By JEnnifEr BAggErly, Ph.d.

Recovery involves  

re-establishing routines and 

social activities so students 

can experience a sense of 

certainty and solidarity. 
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The University of Alabama is pleased to offer the 
Educational Specialist (EdS) degree in Counselor 
Education through online instruction, allowing 
you to meet your educational goals in a format 

that fits your lifestyle.

Online degree programs from a name you know.

Take your counseling career to the next level with a degree from 
The University of Alabama. Contact us to learn more!

BamaByDistance.ua.edu/ASCA

1-800-467-0227

 

    EdS in 

COUNSELOR EDUCATION 
ONLINE.
 

Earn your
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ClassrooM  
guidanCe lessons
When displaced students join a class-
room, school counselors have a prime 
opportunity to help all students in the 
class. Provide classroom guidance 
lessons that help all students develop 
their anxiety management and coping 
skills. Focus on the following four strat-
egies via developmentally appropriate 
methods, such as puppets or play for 
elementary school students and games 
and role playing for secondary stu-
dents. First, teach students to manage 
hyper-arousal symptoms through body 
relaxation such as deep breathing and 
progressive muscle relaxation. Sec-
ond, help students identify misunder-
standings regarding the crisis or new 
students and provide accurate informa-
tion. Third, teach students to manage 

disturbing thoughts by stopping the 
negative thought, identifying evidence 
that they are safe and capable and 
developing a positive thought to recite. 
Fourth, help students develop healthy 
social support by identifying safe and 
positive people and activities as well as 
appropriate social skills. 

Displaced students who experience 
ongoing adjustment problems despite 
teacher interventions and classroom 
guidance lessons will need small-group 
counseling. In addition to identifying 
participants’ goals, school counselors 
should normalize students’ symptoms 
by explaining that many people have 
similar responses following a crisis. 

Follow Judith Herman’s three-step 
trauma recovery method of:

n establishing safety by providing 
training in anxiety management 

and coping skills through play 
therapy techniques for elementary 
students and cognitive behavior 
therapy techniques for secondary 
students

n facilitating students’ trauma nar-
rative through child-centered play 
therapy or art therapy

n reconnecting students with healthy 
peers and family members   

The students aren’t the only ones 
who will need your help. School coun-
selors may also need to provide parents 
with information about children’s 
expected responses after a crisis and 
basic interventions to address these 
responses. A helpful publication to 
provide parents is “After the Storm: A 
Guide to Help Children Cope with the 

Continued on page 14

http://www.BamaByDistance.ua.edu/ASCA
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What do your seniors do after they graduate? 
How do they perceive the education they received?  
 

Senior exit surveys and graduate follow-up surveys collect this data!  

www.graduate‐surveys.com                     LifeTrack Services, Inc.            1‐800‐738‐6466 

Let LifeTrack’s simple, economical, and proven approach to customized data collection 
provide your administration with valuable feedback.  Focus on all graduates, not just those 
attending college, without burdening any staff with additional duties. 

Click here to  
view our graduate 

follow-up video 
presentation.

Graduates let you know 
the many ways school 
impacted their lives!

Click here to learn 
more about senior 

exit surveys. 

Exit surveys provide 
immediate feedback 

regarding areas you’re 
excelling in and areas you 

can improve!

Psychological Effects of a Hurricane” 
(see resources list). 

School counselors should also con-
sider coordinating resources for school 
clothing, especially if school uniforms 
are needed. Parents may also benefit 
from resource referrals for employ-
ment, religious support, housing, com-
munity mental health services, etc.

 School counselors will need to 
inform administrators of barriers 
preventing displaced students from 
succeeding and to help make needed 
changes within the school. For ex-
ample, after Hurricane Katrina, some 
school counselors advised administra-
tors to relax the school ban on dread-
locks since many displaced students 
from New Orleans wore dreadlocks. 
Asking students who had lost their 
home and all their belongings to cut 

their hair would have been insensitive 
and devastating. Due to the school 
counselors’ advocacy, administrators 
changed the policy for these displaced 
students. 

By implementing the strategies dis-
cussed above, school counselors can be 
leaders in helping displaced students 

achieve academic, career and social/
personal success. 

Jennifer Baggerly, Ph.D., is an associate 

professor at the University of South Florida. She 

can be reached at baggerly@tempest.coedu.

usf.edu.This article was previously published in 

ASCA School Counselor, Vol. 44, No. 4.

inforMation resourCes
national Child traumatic stress network 
www.nctsnet.org

disaster Mental health and Crisis stabilization for Children (video to purchase)
https://www.academicvideostore.com/video/crisis-stabilization-children-disaster-
mental-health 

“after the storm: a guide to help Children Cope  
with the psychological effects of a hurricane”
http://www.schoolcounselor.org/asca/media/asca/Resource%20Center/Crisis-Trau-
ma-Violence/Sample%20Documents/AfterTheStorm.pdf (member log-in required)

http://www.graduate-surveys.com/Graduate_Survey_Video.html
http://www.graduate-surveys.com/Graduate_Survey_Details.html#Senior_Exit_Survey
http://www.graduate-surveys.com/
http://www.nctsnet.org
https://www.academicvideostore.com/video/crisis-stabilization-children-disaster-mental-health
https://www.academicvideostore.com/video/crisis-stabilization-children-disaster-mental-health
https://www.academicvideostore.com/video/crisis-stabilization-children-disaster-mental-health
http://www.schoolcounselor.org/asca/media/asca/Resource%20Center/Crisis-Trau-ma-Violence/Sample%20Documents/AfterTheStorm.pdf
http://www.schoolcounselor.org/asca/media/asca/Resource%20Center/Crisis-Trau-ma-Violence/Sample%20Documents/AfterTheStorm.pdf
http://www.schoolcounselor.org/asca/media/asca/Resource%20Center/Crisis-Trau-ma-Violence/Sample%20Documents/AfterTheStorm.pdf
mailto:baggerly@tempest.coedu
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i dealt with school violence before it 
was fashionable and funded. To me, 
any child killed anywhere, anytime, 

is a huge tragedy. But decades ago, 
when children were killed in the inner 
city of Cleveland, you probably never 
heard about them. When the killings 
moved to suburbs such as Columbine, 
they became national news. The New-
town shootings shocked the United 
States like no other school violence. 
Now, school violence prevention is 
front-page news. Working with school 
safety for more than 30 years, I have 
tried to help schools and communities 
keep our youth safe and healthy so 
that they can learn more and live bet-
ter. Here are several lessons that I have 
learned.

school violence can happen any-
where, but not here. After school 
shootings, I have often heard “I cannot 
believe that it can happen here.” As we 
have learned, school violence can hap-
pen anywhere. But don’t be surprised 
after the next tragedy if someone says, 
“I cannot believe that it can happen 
here.” Denial is human.

be prepared, not scared. Schools are 
not powerless. Awareness, education, 
and advocacy can help break down 
the attitude that it can’t happen here. 
Schools and districts need to have a 
school-community emergency plan of 
action in place for students, staff, and 
parents. It should be both practiced 
and proactive. Practice drills are crucial. 
Denial allows violence to grow unseen. 
Preparation allows violence to be dealt 
with as soon as it is seen.

social media has changed how 
we communicate. Texts, Tweets, 
and Facebook posts, which were not 
around at the time of the Columbine 
shootings, now offer instant informa-
tion—and misinformation. Before prob-
lems occur, students need to be part of 
a dialogue with parents and educators 
about how schools can responsibly use 
social media to make schools safer. 
Social media may prove to be one of 
the best new tools to help keep our 
schools safe and parents informed, and 
to encourage students to take owner-
ship of their schools and education.

bullying is a symptom, and mental 
health is the issue. Bullying is a hot 
topic and often is blamed for many 
of the heinous actions that result in 
deaths. Although bullying is serious and 
needs to be addressed, some experts 
today do not see bullying as a cause, 
but rather as a symptom of a mental 
health problem. In fact, bullying is often 
mentioned as a cause for violence even 
when it is not, as with the Columbine 
shooting. Issues such as mental illness, 
depression, suicidal ideation, anxiety, 
anger, family violence, and substance 
abuse are often at the root of such 
destructive behaviors.

treat the illness, not the symptom. 
Many professionals would like to pro-
vide a comprehensive mental health 
approach for the schools, families, and 
community. Perhaps depression screen-
ing for all students may prove to be 
more helpful in identifying those at risk 
of hurting themselves as well as oth-
ers. Some experts are now suggesting 
that teachers be taught mental health 

first aid to assist those in crisis. As we 
often see, hurt people hurt people, and 
the use of mental health profession-
als such as school counselors, school 
social workers, school nurses, school 
psychologists, and school resource 
officers may enable us to help people 
help people.

building relationships is key. We 
may need more metal detectors, but 
we must have more student detectors. 
The Secret Service found that school 
shooters usually tell other kids, but not 
adults. Adults trusted by kids may be 
given life-saving information. We need 
to put a human face on school safety. 
Teaching to the heart, as well as to the 
head, to reach the whole child, not only 
academically, but also to the social, 
mental, emotional, physical, and spiri-
tual dimensions, will help build a school 
and community of respect. Social-emo-
tional learning can help students learn 
in a safe environment. We often say to 
police officers that you have a more 
powerful weapon in your heart than in 
your holster to make your school safer. 
School safety needs to be built in, not 
tacked on. Students respond to people, 
not programs. You cannot mandate 
kindness, but you can nurture it by 
building relationships with communica-
tion, collaboration, cultural awareness, 

table of Contents

sChool safetY lessons learned: 
froM CleVeland to newtown
By StEPhEn SrokA, Ph.d.

Continued on page 16

School safety needs to 

be built in, not tacked on. 

Students respond to  

people, not programs.
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and caring. Words can kill, and words 
can give life. You choose.

when kindness fails, you need to 
be aggressive, forceful, and effective. 
An emergency plan of action needs 
to be in place, practiced, and proac-
tive. Teachers and students should be 
trained and allowed to practice lock-
down drills. Parents need both low-tech 
and high-tech communication systems 
for responding to school emergencies. 
Gone are the days of Columbine, when 
police waited for hours to enter the 
school. Today, police and community 
emergency response teams are trained 
for active shooter/rapid response, to 
take out the shooter ASAP.

healing is personal. Schools need to 
be prepared to deal with the conse-
quences of violence, both immediately 
and long after the incident. Individuals 
react to grief in many ways, and there 

is no best way to grieve. While some 
need to process the grief immediately, 
others need to be left alone. Grief has 
no specific timeline for everyone.

school safety has entered uncharted 
waters. When I started working in 
school safety decades ago, the weapon 
of choice for school violence was a 
box cutter or knife. Now it is automatic 
weapons. What will be next? The un-
thinkable is now doable, and probably 
unpreventable. The Newtown shootings 
raise disturbing issues and questions. 
Controversial approaches that once 
would have been considered ridiculous 
are now being debated, such as arming 
teachers and having teachers and stu-
dents take out a shooter by any means 
possible. Guns, metal detectors, mental 
health issues, zero tolerance, and other 
emotional issues make for complex and 
difficult decisions. A voice of reason is 

often lost in the heat of hysteria.
there are no guarantees, only intel-

ligent alternatives. Today, we are better 
prepared to deal with and prevent 
school violence than we were in the 
earlier days in Cleveland and Colum-
bine. We cannot make a 100-percent 
guarantee that our schools will be free 
from violence. No easy solutions exist, 
but we have intelligent alternatives to 
reduce the risks. It’s time for all schools 
to explore these alternatives. For some, 
tomorrow may be too late. 

Stephen Sroka, Ph.D., is an adjunct assistant 

professor at the Case Western Reserve 

University School of Medicine in Cleveland, 

Ohio, and president of Health Education 

Consultants. Contact him at drssroka@aol.com. 

© 2013 Stephen R. Sroka, Ph.D., Lakewood, 

Ohio. Used with permission.

Partnering With Teen Parents  
Helping  you better ¥upport  expectant  and parenting ¥tudents
Curriculum focuses on:

> Adolescent development of teen parent
> Parent-child interaction
> Child development and parenting topics
>  Family well-being (fathering, child care, employment  

and more) 
Preview some of the 1,100+ pages of professional resources,  
and parent-child activity pages.

Counselors receive 10% OFF the curriculum.  

Use the campaign code: COUNSELOR when ordering.    

To learn more, contact:
Angelique Bey • Manager, Knowledge Studio
314.432.4330, x256, or angelique.bey@parentsasteachers.org

10%
OFF 

http://www.parentsasteachers.org/images/stories/documents/PWTP_SamplePacket.pdf
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h ow do children cope with crisis 
and what can we learn from 
them? In Professor Child’s film, 

“Children and Grief,” 10 children bravely 
share their stories of coping with the 
crisis of the death of a loved one. I had 
the distinct honor of interviewing these 
children for the film. As you can imag-
ine, all of the children were coping with 
loss in their own way. Some children 
appeared extremely resilient and even 
happy at times, while others were quiet, 
struggling to stay awake, and clinging 
to adults. Some children lost parents 
to disease or suicide, while others lost 
siblings, relatives, and grandparents 
due to tragic accidents or old age. How 
they cope with death is unique to each 
child, yet a common thread links their 
stories together and reminds us of the 
wisdom children possess. 

Grief can stretch its arms wide and 
reach into every part of our lives. It 
has the potential to loom over us and 
grow exponentially. But how children 
view grief and cope with it can be very 
different than the way an adult might. 
A child’s grief can be seen in the little 
things that occur in our everyday lives. 

“I miss my mom making pancakes in 
the morning,” Dominic, 10.

“What I miss about my dad is wres-
tling with him,” Amba, 7.

“I miss most about my uncle... that 
he used to play his guitar until we fell 
asleep,” Aurora, 9.

“What I miss most about him (dad) is 
just kind of having him around... like, 
when he got home from work and 

when he got up in the morning, and 
now he’s not there. It was just nice to 
have him take us to school,” Julia, 9.

“What I miss most about him (dad) 
is just being him, jolly and awesome,” 
Julesa, 9.

I was struck by the simplicity of their 
words and the depth of their knowl-
edge. The lesson that little things mat-
ter came up over and over throughout 
the film, especially in response to my 
question, “What has helped you with 
your grief?” 

 
Adeline, 5, shares, “I really like to go 
to the park and play on sunny days.”

Aurora, 9, finds comfort talking to 
her sister and parents about her loss, 
“Sometimes it just helps to be left 
alone. I just talk to myself and some-
times take a nap.”

“Something I did to help was pet 
my puppy. (He) really made me feel 
good and so I would pet him and I 
would feel better. I just liked being 
with him. I would talk to my puppy 
about how I felt and I also liked just 
how fuzzy his fur was because it was 
really fluffy,” said Julia, 9.

Sequoia, 10, said, “Things that 
helped me through the whole time 
was friends, family and some of my 
stuffed animals.” Sequoia goes on to 
say, “I just talked to them (my stuffed 
animals). You could actually think 
they are friends in real life. I think 
they’re family and they are. Like my 
favorite stuffed animal is Lily, she 
is a Dalmatian with hearts. When I 

needed something, I asked her and 
she just helped me through it.”

Once again, little things and small 
gestures we may overlook do matter. A 
pat on the back, consistently checking 
in on how a child is doing even if he or 
she doesn’t feel like talking, a walk on 
a sunny day, a hand written card...all 
of these things matter deeply to these 
children and they all say it is these little 
things that help them cope. 

When the death of a loved one oc-
curs, adults are often faced with new 
worries and challenges. In “Children 
and Grief,” I was reminded that chil-
dren also have worries and challenges, 
but may not be sharing them out of 
concern for the adults in their lives. To 
encourage children to share with you 
and let them know they are not alone 
in what they are feeling and experienc-
ing, I recommend an empowering role 
play exercise. This allows children to 

share their worries and challenges while 
empowering them to find their own so-
lutions. In the exercise, I ask children to 
write down some worries and challeng-
es they have had. They partner up with 
someone and give that person their 
list of worries/challenges. Their partner 
pretends to be the writer while reading 
the worries and challenges aloud. The 
child has the job of giving their partner 
advice to help him/her feel better. In 
this way, children are giving themselves 
advice on how to cope and heal. 

Another exercise to help children 
cope with grief is making a Worry-Free 
Bead necklace. Children roll sculpting 

Continued on page 18
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clay into small balls and poke a hole 
with a toothpick through the balls to 
make beads. While they do this, they 
say what worry each bead represents. 
We bake the beads according to the 
clay directions. While the beads are 
baking, I have the children envision the 
heat cooking their worries away and 
turning them into Worry-Free Beads for 
a necklace. We then string the beads 
after they have cooled. I have found that 
children love this visualization exercise.

As we all know, coping with grief is 
a process. Alexander, 14, understands 
this and shares this advice to children 
coping with grief, “Advice I would give 
is not to keep it in, you need to talk to 
someone ’cause it will just keep build-
ing and you get frustrated if you keep 

holding it in; you get angry. You’re 
supposed to let stuff flow, you’re not 
supposed to hold it in and build that 
all up.” I love that a 14-year-old under-
stands the importance of letting emo-
tions flow in order to begin the healing 
process. I learned so much about grief 
from Alexander and all the children 
in “Children and Grief.” I am forever 
changed by their stories. I hope I never 
forget that little things matter in life 
and death, and how far reaching small 
gestures of kindness can be toward 
helping others on their healing journey.

Says Julia, 9, “What I’ve learned is 
that if you lose a family member, espe-
cially if it’s a brother or a dad or a mom 
or a sister, then you can feel like it’s 
more of a gift to have the other family 

members you have. It’s very nice to 
have them. You think more of that. And 
then you feel more like it’s a really big 
privilege to have them, cause before I 
didn’t really feel like that. I felt like they 
were just there...but now I know that 
they are really big.” 

Sharon Richards, LCSW, is co-founder of 

Professor Child, which produces educational 

films and workbooks in which children teach 

children about challenging life events through 

sharing their personal stories. Professor 

Child has produced the films, “Children and 

Divorce,” “Children and Grief,” and “Children of 

Military Families.” Learn more, download a free 

workbook, and watch trailers of the films,  

at www.professorchild.com.

Access Plus
A college support program for students with autism spectrum disorder

Nova Southeastern University will provide services for students that will be more extensive than the current academic supports 
and accommodations provided through the university’s Office of Student Disability Services. 

The program uses a positive behavior support approach and provides:

Academic Support 
A plan will be developed with individual accommodations to meet 
the academic needs of each student. 

Residential Support 
Residential advisers receive training in autism spectrum disorder, 
and are trained to recognize the students’ social, behavioral, and 
organizational needs. 

Campus Life/Social Support 
Students in Access Plus will be encouraged to participate in 
extracurricular activities on campus, and, if necessary, they will 
receive support from the Access Plus staff.  

Psychoeducational Support Groups 
A weekly psychoeducational group session will be offered. The 
session will focus on information exchange, building skill, reflection, 
and it will include reporting individual progress.   

Volunteer and other career training experiences 
The goal for each student will be to explore career opportunities 
during the last two years of the program. 

Applicants must meet NSU’s admission requirements as 
determined by the program of application.

For more information, visit us at nova.edu/accessplus or call (954) 262-7168.
11-031-13MCS
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i t’s tough enough to live through a 
crisis—school shootings, hurricanes, 
a student’s death. At the time it 

happens, it seems the whole world is 
watching, and help is readily available. 
But where’s that help a year after the 
shooting, or on the student’s birthday, 
or on other anniversaries and important 
dates? 

Perhaps the crisis response area 
where we most fall short is follow-up. 
Long-term follow-up, that is. In the 
midst of the mayhem, chaos, grief, or 
sadness, we rally to whatever degree 
our district allows and the situation de-
mands to respond to students’ needs. 
And if we’re well trained at crisis re-
sponse, we might also meet the needs 
of staff and parents as well. 

But what about a year down the 
road? 

We have, unfortunately, witnessed 
many crisis events in our schools, but 
few have given us examples of what 
long-term follow-up really means. Here 
are a few instances in which schools 
and others addressed this issue.

In one incident some years back, a 
student died between middle and high 
school. The high school principal never 
knew her, and although her pass-
ing was addressed in middle school, 
nothing was done to provide any 
recognition of the loss of this girl in the 
high school years. The month before 
graduation, her best friends asked the 
principal if they could somehow honor 
her memory at graduation. She should 
have been there with them, graduating. 

The principal was open to doing 
something but wisely didn’t want 
graduation to become a memorial 
event. He visited with the girl’s mother, 
who gave the principal a few items 
that best represented her daughter, 
along with a picture of her. The princi-
pal had the picture blown up to poster 
size and displayed it on an easel at 
the edge of the graduation stage. At 
an appropriate point before students 
received their diplomas, the principal 
talked a little about her, about visit-

ing with the mother, the items she 
had shared, and he motioned to her 
picture, which was temporarily moved 
center stage, then returned to the 
edge of the stage before diplomas 
were presented. 

In this high school, students are 
given two rosebuds when they receive 
their diplomas with the instructions to 
give these roses to two people who 
were instrumental in their being at this 
important juncture in their lives. Upon 
receiving their rosebuds, several of the 
girl’s best friends spontaneously walked 
over and placed one of the roses on the 
shelf of the easel holding the picture. 
Equally spontaneously, the principal 
gathered them up and walked them 
out to the mother near the end of the 
ceremony. 

What a fitting tribute. This is just one 
example, but it has some nice aspects. 
It was appropriate but didn’t take over 
the mood of graduation. It provided a 
wonderful means of including the fam-
ily and remembering the girl, and it had 
an end point. It wasn’t starting some-
thing that had to be sustained; it was 
contained in the event itself.

tributes and rituals
We need to recognize that even though 
students may not mention the loss to 
us, they may still be marking the an-
niversary of a death, the birthday of a 
friend, and other special days or times 
without letting us know. Or they may 
really benefit by having a couple of 
adults support them in coming up with 
some small tribute or ritual they can 
do over the next few years, just taking 
a few minutes to do something that 
further lays to rest the loss. Rituals can 
help kids gain skills and make peace 
with perhaps the most difficult chal-
lenge we all face: the death of a loved 
one.

At the start of school the year follow-
ing 9/11, schools in New York all had to 
decide what they’d do on the anniver-
sary. This was going to be a particularly 
difficult time and such a difficult way 
to start the year. The students would 
hardly know their new classmates, and 
yet, the date couldn’t be ignored.

One elementary school came up with 
such a fitting tribute that it almost took 

looking baCk—and ahead
When a school shooting, natural disaster, or other tragedy occurs, we all rally 
around those affected. On event anniversaries or other important dates, however, 
those affected are remembering, and we need to help them heal then, too.
By chEri lovrE

Continued on page 20
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my breath away. I had no idea it could 
even be done. Someone knew that it 
was possible to order butterflies that 
would hatch on a certain day, each in 
its own box. The school ordered one 
for every student, to be hatched on 
9/11/02. Just imagine an elementary 
school in the middle of New York, 
students surrounding the building and 
cautiously opening their boxes, releas-
ing hundreds of butterflies. I can think 
of nothing more lovely to grace a day 
filled with such sad and frightening 
memories. 

Another aspect of long-term follow-
up for New York came out of staff 
meetings at the schools near Ground 
Zero at the very end of the year. Many 
teachers said it gave them courage and 
strength to be needed by their students, 
and although the evacuation and dis-
placement into new buildings and dou-
bling up was a horrendous challenge, 

they also knew that having those little 
faces looking up at them, needing them, 
waiting for them to teach each morning, 
gave the teachers a great deal to go on 
in getting through the year. But many 
were dreading the summer, believing 
the lack of structure and not having 
the students around would leave a 
vacuum in their lives, leaving them open 
to experiencing the rest of the trauma 
they’d survived nine months earlier. 
Some were planning trips to tropical 
islands, and more than one talked about 
the fear of getting on the airplane to go 
home, the fear of starting a new school 
year, the fear that if a siren went by the 
school, they’d panic and run and leave 
the children. Of course, no one did. But 
the fear was real.

From the moment we realized the 
teachers’ fears, I hatched a plan with 
Linda Lantieri, founding director of 
Resolving Conflict Creatively Program, 

National Center of Educators for Social 
Responsibility. If I would write a book-
let, which we christened “A Summer of 
Renewal,” she’d find the funding. And if 
Kinko’s would print for cost, we’d figure 
out a way to get the booklet delivered 
to schools by the time school was out—
in only 10 days time. I wrote one activ-
ity for each week of the summer, com-
plete with suggesting a little time for 
quiet, relaxation, meditation, or prayer; 
some time for journaling; and some 
time for action. Activities to get back 
into life. That was part of the mindset 
that I so appreciated on the part of 
Lantieri and all who were responsible 
for Project Renewal. Lantieri led week-
end workshops and brought others in 
to provide a nurturing time for teachers 
who wished to participate over the next 
couple of years following 9/11.

This project recognized the fact that 
children can only do as well as their 

http://www.keene.edu/whosays
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caregivers or parents do, so perhaps 
even more important than the counsel-
ing we might want to provide students 
is the support we provide to the adults 
who care for them—and to ourselves.

ongoing support
In the years following the May 1998 
shooting at Thurston High School in 
Springfield, Ore., the Victims of Crime 
Act funds in Oregon gave a grant to 
Springfield School District to provide 
one-to-one and small-group counsel-
ing with students and staff who were 
struggling in their recovery from the 
shooting. The district used 212 counsel-
ors between May 18 and the end of the 
school year. They all volunteered their 
efforts, after both training and careful 
screening.

The following year, the VOCA grant 
covered two full-time counselors for 
Thurston High School and one the 

next year. The year after that, only 
the seniors had been attending in that 
building when the shooting occurred, 
so by then it was a greater percent-
age of staff than students who were 
continuing in their recovery. That year, 
students were referred out to commu-
nity counselors. And by that time, many 
staff had transferred, retired or left 
teaching, so many of the teachers and 
administrators were also new.

Although many schools experience 
major episodes like Thurston High 
School did, we often don’t arrange for 
that level of support. There isn’t just 
one answer. But there are many possi-
ble moments of need to anticipate. The 
anniversary of the death. Other similar 
events that bring news coverage locally 
(“And this shooting comes only nine 
months after our own event at….”). 
School occasions such as graduation. 
The beginning of the sport season 

for the team on which the deceased 
played. When that team goes on to win 
a trophy and their friend isn’t there to 
share in the celebration. The loss of any 
other friend in that group.

If we remember that paying tribute 
can be a simple thing, and we know 
to screen and approve all that will be 
done, students find great reward, com-
fort, and acceptance by paying tribute. 
It is so worth the time and effort. 

Cheri Lovre is director of Crisis Management 

Institute and has more than 30 years of 

experience in the field of grief and trauma. 

The focus of much of her time is working with 

schools in the aftermath of student and staff 

death or other tragedies that overwhelm their 

usual abilities to cope. She can be reached 

through cmionline.org. This article was 

previously published in ASCA School Counselor, 

Vol. 44, No. 4.

School Counselors Say Great Things 
About Salisbury University

“ SU falls into that ideal mid-size
university category: small enough
to afford personal attention yet
large enough to provide a wide
range of opportunities.”Linda Campbell • Lancaster, PA

SU has unique offerings like
conflict resolution and respiratory
therapy, in addition to a strong
education program. SU’s also a
great size. 

“
”Jennifer Nuechterlein • Flemington, NJ

Salisbury University consistently
ranks among the nation’s 
best for quality and value in
such publications as 
The Princeton Review and 
U.S. News & World Report. 
To learn more, visit
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or call 410-543-6161.
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M anny is sitting in your office, 
having just been sent to you 
from the principal. His ninth-

grade history teacher, Mr. Henry, sent 
him to the principal after an incident in 
class in which Manny got angry with his 
teacher. From what you can uncover, 
Manny “got up in his teacher’s grill” 
when Mr. Henry sarcastically confronted 
him about his recent poor performance 
on an exam. As you talk with Manny 
about what happened, he is no longer 
angry but is now using a quiet, child-
like voice and his eyes are watering. If 
you weren’t a school counselor with 
years of experience under your belt, 
you would have difficulty believing 
that this is the same student who just 
became aggressive with a teacher. Most 
of Manny’s teachers describe him as 
mild-mannered and kind, if a bit dis-
tracted and unmotivated. However, this 
isn’t the first time Manny has had issues 
with aggression towards a teacher. A 
similar incident occurred last year with 
Mr. Johnson, the eighth-grade algebra 
teacher, who, come to think of it, also 
tends to be a bit sarcastic with students 
as a way to confront them on their 
poor academic performance. Plus, Mr. 
Johnson is also a male teacher. This is 
an interesting coincidence…or is it? 

School counselors are no strangers to 
the notion that students become trig-
gered emotionally by certain teachers. 
Some students respond better to male 
teachers, some to female, some with 
warm nurturing personalities, some 
with stoic demeanors, and some to any 
number of other multicultural charac-
teristics. Many times, how kids respond 
to their teachers, either positively or 
negatively, can be traced back to their 
early developmental experiences, often 
within their family of origin. 

Manny’s anger and aggressiveness 
were triggered by the sarcastic attitude 
of his male teachers. Manny’s response 
can be tracked back to his anger at 
his mother’s ex-boyfriend, who was 
cruel to him and his younger siblings 
and abusive to Manny’s mother when 

Manny was in preschool and elemen-
tary school years ago. As the oldest 
child, Manny stood up to his stepfather 
to protect himself, his mother, and his 
siblings. Now nine years later, Mom’s 
boyfriend is long since gone but Manny 
is still suffering from the trauma of 
those years and it is affecting him be-
haviorally and academically. 

As school counselors, our default 
is often to refer out a student when 
we run up against one suffering from 
trauma, and many times that is the 
right action. Best practices tell us that 
students suffering from trauma are 
best served by long-term therapy that 
is best delivered and managed outside 
of the school setting. However, with 
more and more students on our casel-
oad who have mental health concerns, 
with a dearth of outside resources to 
keep up with the demand, and with the 
inability or unwillingness of families to 
use those outside resources, school 
counselors often find ourselves the 
only real option. The challenge for 
school counselors is to best meet the 
needs of the children in our care with 
the delivery systems and tools at our 
disposal. 

School counselors using the ASCA 
National Model have some amazing 

when earlY trauMas  
trigger trouble
Internal Family Systems offers an effective way for school counselors to help 
students address their emotional responses that stem from past experiences. 
By rick AlBright, Ph.d.

Over the years, I have been 

amazed to see the extent to 

which people, kids especially, 

can relate to the basic, simple, 

yet insightful concepts of 

Internal Family Systems. 
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Department: Human and Organizational Development 

Position Title: Faculty Position in School Counseling- Open Level 
Position Type: Tenure-Track Faculty 

The interdisciplinary Department of Human and Organizational Development (HOD) continues its open search for a 
tenure-track or tenured position in school counseling and invites applications for the position. Candidates must be 
graduates of CACREP-accredited school counseling doctoral programs. The successful candidate will have a 
productive research program and track record of external funding, excellent teaching credentials, and demonstrated 
capacity to contribute to the Department’s program in Human Development Counseling, which has school and 
clinical mental health counseling tracks. She or he will also contribute to the department’s doctoral program in 
Community Research and Action and its undergraduate program. Candidates with interests in positive youth 
development or the intersection of schools and health are especially encouraged to apply. This faculty position 
provides a unique opportunity to join a highly productive, diverse, and interdisciplinary faculty at a research-
intensive university. Review of applications will begin November 1, 2013.  
 

Please submit application material, including cover letter, curriculum vitae, research statement, teaching 
statement, select publications, CACREP Certification, and three reference letters via the following link:  
https://academicjobsonline.org/ajo/jobs/3075. Additional questions or information may be directed to 
Professor William L. Turner (William.l.turner@vanderbilt.edu), 615-322-6881 or 
http://peabody.vanderbilt.edu/departments/hod/index.php.  
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delivery systems from which to provide 
meaningful support and guidance, both 
preventative and responsive. These in-
clude classroom guidance, small group, 
and individual counseling. School coun-
selors also have a wealth of theories 
and tools that fit well in those delivery 
systems including unique techniques 
drawn from solution focused brief 
therapy, reality therapy, and cognitive-
behavioral theories, to name a few. 
Most of the common school counseling 
approaches, however, are very present-
future oriented. Consequently, it can 
be especially challenging to find a way 
to use these theories to address issues 
from a student’s past that are influenc-
ing them in the present. 

Another approach, one most typi-
cally utilized in therapeutic settings, 
can be used effectively in school set-
tings to help students, especially teens 
and preteens, better understand and 
control their instinctual responses. 
Internal Family Systems (IFS) is a thera-
peutic approach developed by Richard 
Schwartz in the mid-1990s that con-
ceptualizes individuals as a collection 
of “parts” that have been formed from 
our personalities and distinct experi-
ences. As I share with my students, my 
“teaching part” that they see in class 
is much different, even sounds differ-
ent than my “nurturing part” that goes 
home and plays with my daughters and 
new-born baby. And, once in a while, 

usually after an especially difficult or 
stressful day at work, my “pig-out part” 
becomes triggered and I go home and 
scour the refrigerator for any pizza, 
pop, and ice cream. My pig-out part has 
become adept at getting an endorphin 
rush to my exhausted brain, even if it 
isn’t necessarily aware of what it is do-
ing or why it is doing it. Sometimes our 
parts are helpful and functional, other 
times, they are not.

Over the years, I have been amazed 
to see the extent to which people, kids 
especially, can relate to the basic, sim-
ple, yet insightful concepts of Internal 
Family Systems. And because the con-
cepts and principles of IFS are so easily 

Continued on neXt page
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taught, they can potentially fit very 
nicely into the psycho-educational ap-
proach taken by most school counsel-
ors in their office and in the classroom. 
One tool that I have found particularly 
helpful in my work with teenagers in 
groups and individually is “Parts Work: 
An Illustrated Guide to Your Inner Life” 
(Holmes & Holmes, 2007). In classroom 
guidance lessons, students seem to so 
appreciate and relate to the distinct 
parts of the character Gollum (and 
Smeagol) from the Lord of the Rings 
movies. These clips provide a meaning-
ful way to teach students intrapersonal 
awareness that can impact their inter-
personal relationships. 

When students are provided a lens 
through which to better understand 
their parts and how these parts are trig-
gered, they then have the opportunity 

to better control their reactions. With-
out spending too much time talking 
with Manny about his mother’s mean 
boyfriend from the past, we can help 
him understand where this part of him 

comes from, mindfully recognize this 
part when it shows up, and appreciate 
this part for the protective role it is try-
ing to play. Most important, as Manny’s 
self-awareness is enhanced, he secures 
the opportunity and ability to better 
control this aggressive part, prevent-
ing it from getting him into trouble and 
negatively impacting his grades. 

I have an optimistic part that is active 
right now. That part is hopeful that you 
find something in this approach that 
will support you in the important work 
you do with your students.  

Rick Albright, Ph.D., a former school counselor, 

is now an assistant professor at Lee University 

in southeastern Tennessee. He can be reached 

at ralbright@leeuniversity.edu. Please contact 

the author for references to this article.   

When students are provided 

a lens through which to 

better understand their 

parts and how these parts 

are triggered, they then have 

the opportunity to better 

control their reactions.
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