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The first week of February, National School Coun-
seling Week, has always been highlighted on my 
calendar. I started my first school counselor job at 

a small, rural K-12 school, where I managed a K-12 pro-
gram in one community and a K-6 program in another 
community 20 miles away. Now in a much larger school, 
managing a K-8 program, and having a fantastic high 
school counselor to work with, I understood the value of 
National School Counseling Week…or so I thought. 

During this year’s week, I was reading Facebook posts from other school 
counselors on the things their school did for them and what they did for 
the staff. One post in particular caught my eye. To summarize, someone 
posted: Why are we giving staff goodies for NSCW? Why are we doing the 
celebrating ourselves? Shouldn’t it be the other way around? 

Before I read the numerous responses, 
I thought about why I have observed 
National School Counseling Week for 
the past six years. A single moment 
flooded into my memory from a teacher 
in-service my first year. The speaker’s 
name escapes me but I will never forget 
what he said or how he made me feel. 
He talked about how we view ourselves 
as educators and how we need to be 
our own biggest cheerleaders. After all, 
if we don’t think we are great at what 
we do, no one else has to think it, either. I didn’t fully understand what he 
meant but his words filled me with empowerment. 

Six years later his words came flooding, full force, back into my ears and 
crashed into this Facebook post. This wasn’t about celebrating National 
School Counseling Week, giving staff goodies, or expecting things in re-
turn. His message was about advocating!

A few days after I read the Facebook post, our school counselor asso-
ciation, along with our counseling association, embarked on a grassroots 
advocacy effort. We encouraged our members to contact their local legis-
lators to rally against House Bill 1077. In summary, this bill eliminated school 
counselor and student confidentiality. By coincidence, our counseling asso-
ciation had planned a Day on the Hill shortly after this bill was sent to the 
education committee. This became a prime opportunity for mental health 
counselors and school counselors to advocate for our profession. After the 
bill was sent to the 41st day by the education committee, one legislator 
commended us for our efforts. He said he was overwhelmed by the count-
less e-mails, phone calls, and letters he received regarding HB 1077. 

We all learned a valuable lesson about the power of a grassroots advocacy 
effort. As a profession, we were able to unite, support, and empower each 
other. If we didn’t feel like we were doing something great, then no one else 
had to, either. It was truly an amazing experience to finish National School 
Counseling Week doing just what it was intended to do: advocate. 

Contact Ashley Seeklander, SDSCA president, at Ashley.seeklander@k12.sd.us.
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M aking connections. Ad-
vocating. It’s what we do. 
This year in a new school, I 

have been working to meet all my 
new students, families, teachers, 
janitors, lunch ladies… But I realized 
that I needed to expand my idea 
of what that means. I was cutting 
our profession short if I thought it 
was enough to simply connect with 
and advocate for the students and 
families in my school. This year I 
learned how important it is to make 
connections with legislators and 
people who hold office in our state. 
We are in the trenches working 
every day with the students, but re-
member, other people are working 
in different ways to make change in 
our state. Without them, our jobs 
and our students would be at risk.

I volunteered for the government 
relations chair for SDSCA because I 
thought the legislative process was 
interesting and I didn’t know much 
about it. It was a risk for me to put 
myself out there, but it has been 
really rewarding and I am proud of 
what our organization has accom-
plished this year. I work closely with 
Jill Stephenson, Government Rela-
tions chair for SDCA. We discov-
ered that something really impor-
tant was happening in Pierre and 
knew we needed to be a part of 
it. Senator Soholt started Jolene’s 
Law Task Force in 2014, focused on 
helping children who are victims 
of child sex abuse. Her vision is to 
fix a broken system by streamlin-
ing and mandating a process from 
the initial report by a victim to the 
prosecution of the perpetrator. 
When a child makes a report, what 
happens next? Too often, perpe-
trators are not convicted because 
it is so difficult to prosecute. Sen. 
Soholt gathered knowledgeable 
and powerful stakeholders to try to 
fix the problem: forensic interview-

ers, states attorneys, FBI agents, 
Bureau of Indian Affairs agents, 
counselors, health care profes-
sionals, and legislators. They will 
continue to work all year to make 
policy changes. 

I reached out to Sen. Soholt be-
cause I thought school counselors 
have something to say about this 
topic. We were on her agenda, but 
because we reached out to her, she 
invited Ashley Seeklander and me 
to come to the next meeting. The 
task force was interested in how we 
educate students about keeping 
their body safe and our role when a 
student reports abuse to us. It was 
excellent collaboration and built 
connections for school counselors. 
(An excellent read on this topic is 
“Silent No More: Victim 1’s Fight for 
Justice Against Jerry Sandusky.”)

Then came HB 1077. Thanks to 
all of you, the committee moved 
to push this bill to the 41st day, 
killing the bill. We were expect-

ing a quiet legislative session and 
were planning our Day on the Hill 
despite knowing there probably 
wouldn’t be any heavy legislation 
for counselors. But we were wrong! 
Our lobbyist, Dianna Miller, caught 
wind of this bill being heard in the 
education committee and took 
quick action, speaking out against 
1077 on our behalf, encouraging 
the chair to move the discussion 
to another date. That allowed us 
time to activate our membership, 
and boy, did you respond! Most of 
the legislators that we talked to at 
Day on the Hill were familiar with 
the bill because they had received 
e-mails from their constituents.

Moving forward, the SDSCA 
board has discussed how to fur-
ther help our members feel more 
comfortable with this very impor-
tant part of our jobs—advocating 
for our students and our profession 
with our government leaders. We 
have been getting better at advo-
cating for ourselves with our dis-
tricts to keep the school counselor 
position. Next step: state govern-
ment! It can start with simple e-
mail communication to establish a 
connection. The more you connect, 
the easier it will be next time. I am 
pleasantly surprised when a legisla-
tor remembers me, but it is their 
job to make sure they are work-
ing for me as a voting member of 
their district. Remember to always 
be respectful in all communication 
and speak from the heart. Don’t 
be afraid of the process! Please 
consider becoming more active in 
Government Relations, and I hope 
to see many more people at Day 
on the Hill! 

Kelly Jones is a school counselor at 
O’Gorman High School and SDSCA 
Government Relations chair. Contact her at 
Kelly.kautz-jones@k12.sd.us.

TABLE OF CONTENTS
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School counselors know the 
value of supporting others 
and speaking on behalf of 

those who cannot or may not 
do so, and how to promote 
the rights of all. Believing 
that all students can succeed 
is at the core of advocacy, 
and for many school coun-
selors, it was a contributing 
factor in their choice of pro-
fession. Today, advocacy is a 
critical skill for effective school 
counselor leadership and places 
school counselors at the fore-
front of education reform. Leader-
ship and advocacy are themes in 
the ASCA National Model and are 
important to systemic change. The 
literature, best practices, and prac-
titioners themselves support the 
need for advocacy and leadership.

When and how does advocacy 
occur? Advocacy is demonstrated 
across levels (elementary, middle, 
high) and therefore, school coun-
selors can function as student, 
program, and policy advocates. 
Several advocacy strategies that 
focus on using data enhance effec-
tive school counselor leadership. 
For example, when school coun-
selors use data to initiate needed 
programs that promote equity 
and access for individual students 
and marginalized groups, they are 
advocating. Think about a time or 
situation that you recognized a so-
cial justice inequity and responded 
by initiating a needed program or 
service. You may have eliminated 
barriers that impeded academic 
success or ensured access to rigor-
ous course selections. Or, perhaps 
you created an equitable social/
emotional solution or increased 
college attainment for a particular 
student or parent. Your advocacy 
may have expanded to various 
groups (first generation, ELL, LGBT, 
or students with IEPs or 504 plans). 
Recognizing and responding to 
inequity demonstrates leadership 

that employs ad-
vocacy strategies. 

Another example is 
advocating for a school coun-
seling program that supports all 
students in accessing the informa-
tion, resources, and support to be 
college and career ready. When 
advocating for a school counsel-
ing program, counselors generally 
concentrate their efforts on time 
and resources. To implement a 
comprehensive program, school 
counselors need direct service time 
with students and indirect time to 
perform the work associated with 
the program. School counselors 
can use data to show the impact 
of their programs and interven-
tions by advocating for more time 
with students. Another strategy is 
to advocate for access to financial 
or curricular resources to imple-
ment a program. For example, you 
may have identified a gap in the 
percentage of traditionally under-
represented students taking Alge-
bra 1 in eighth grade. You and the 
Algebra 1 teacher have researched 
a readiness program that includes 
study skills, self-advocacy skills, 

self-regulated behaviors, and learn-
ing strategies with advanced math 
concepts. You can use data to ad-

vocate for funding for the mate-
rials and supplies for a summer 
Algebra 1 readiness program 
for targeted students. 

Schools and divisions are 
governed by local and state 
policies and laws that impact 
the resources, programs, and 
supports available to students 

and their families. Effective 
school counseling leaders under-

stand the importance of engaging 
in the political process to address 
issues that are barriers for student 
success. Although student and 
program advocacy are essential, if 
the system creates a disadvantage 
for certain groups of students, then 
the policies and laws governing the 
system must be changed. Effec-
tive policy advocacy requires an 
understanding of where to engage 
and when laws or policies should 
be amended. Such advocacy also 
requires a clear understanding of 
which policies and rules are set at 
the local school, district, and state 
levels. 

At the local school level, school 
counselors can ensure that the 
principal and other key decision 
makers have access to the infor-
mation they need to make well-
informed school policy decisions. 
School counselors should include 
these key decision makers and 
advocates on their advisory coun-
cil and provide them with data to 
understand the impact of policy 
decisions. Understanding the prin-
cipal’s goals and the values of the 
community allows counselors to 
connect their advocacy efforts to 
the principal’s priorities and to cre-
ate a win-win for students, families, 
and their administration. School im-
provement plans and annual school 
goals provide insight into these 
values. For example, a principal 
may share with the staff the goal to 

ADVOCACY STRATEGIES  
FOR SCHOOL COUNSELING LEADERS
BY ANITA YOUNG, PH.D., AND MARCY KNEALE
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reduce the percentage of students 
failing one or more classes. As a 
counselor, you have observed that 
most of the failures are coming 
from one department, which has 
a no-retake policy, unlike other 
departments that allow students to 
retake tests one time for a better 
grade. By sharing the data with the 
principal, you are able to effectively 
advocate for a retake policy to im-
prove student achievement. 

At the district level, key decision 
makers may include the superin-
tendent, members of an elected 
or appointed school board, staff 
members or community stakehold-
ers appointed to serve on district 
advisory councils, and leadership 
within teacher or employee organi-
zations. Understanding the various 

perspectives, goals, and challenges 
of these groups is critical in order 
to effectively partner with them to 
enhance outcomes for students. In 
some cases, school counselors will 
be able to connect directly with 
these key district decision makers 
to advocate for changes in policy 
or practice. In other cases, school 
counselors will need to secure the 
support of their principal (or dis-
trict leader) in advance. Advocacy 
at this level can include speaking 
about a critical issue at a school 
board meeting, serving as a mem-
ber of a district advisory council, 
or meeting with key staff members 
to share information about an issue 
impacting students in the district. 
For example, as a school coun-
selor, you may have noticed that 

the district’s fees for music and art 
classes are preventing students 
who receive free or reduced lunch 
from accessing these courses. One 
of the school board goals is to in-
crease the percentage of students 
participating in the arts. Sharing 
data with the superintendent or 
key district leaders would allow you 
to advocate for a policy to waive 
the music or art fees for those 
students receiving free or reduced 
lunch to support equitable access 
to these courses. 

At the state level, laws are de-
veloped by elected officials that 
govern policies made by members 
of the state board of education 
or state departments of educa-
tion. Many state school counseling 

CONTINUED ON PAGE 10
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associations host legislative days 
to connect school counselors with 
elected offi cials to discuss the 
impact of laws on students. School 
counselors can also contact their 
elected offi cials outside of legisla-
tive days. But before engaging with 
state or elected offi cials, be aware 
of any division policies that govern 
this type of contact, such as use of 
school e-mail accounts. It is im-
portant to know up front if you are 
able to represent the school or divi-
sion’s perspective on an issue or if 
you are presenting to state offi cials 
as a public citizen. Finally, as a 
school counselor and public citizen, 
exercising your right to vote for the 
candidates who will best represent 

the interests of your students is 
policy advocacy. 

Advocating as an effective 
school counselor leader is compre-
hensive, yet broad. It occurs often 
and in many ways, but it should 
occur. Think advocacy: Whom do 
you serve? What do you do? When 
do you advocate? How do you do 
it? 

Anita Young, Ph.D., is an assistant professor 
with the Department of Counseling & 
Human Services at Johns Hopkins University. 
Contact her at aayoung@jhu.edu. Marcy 
Kneale is director of Counseling and College 
and Career Readiness with Fairfax County 
Public Schools in Fairfax, VA. Contact her at 
mgkneale@fcps.edu.

Advocacy can make the differ-
ence between school counsel-
ing programs thriving and being 
cut. Learn more at the advocacy 
session with these authors at 
ASCA 2015! Click this box for 
conference details!

This year more than 400,000 men 
across 46 states will volunteer at 
least one full day in their child’s 
school though the WATCH D.O.G.S.® 

(Dads Of Great Students) program.
Contact our office to bring this 
program to your school.
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Imagine the following scene: 
You’re near the end of a day of 
managing and delivering your 

comprehensive school counseling 
program. This included a dozen 
advising appointments, three 
large-group guidance lessons, and 
collaboration with the school psy-
chologist on disability issues. Then, 
as you’re crunching some account-
ability numbers and getting ready 
to run an afterschool social-skills 
group, a parent suddenly appears 
at your door. Of course, the tim-
ing is bad, but you realize part of 
your school counseling role and 
responsibility includes collabora-
tion and consultation with parents. 
How do you react to and approach 
this added stress, this spontaneous 
professional duty?

Many school counselors consider 
working with parents a daunting 
task. Parents often call or drop by 
with impossible questions. They 
interrupt your day and need your 
support. They ask your advice, 
ignore you, question your com-
petence, are unsupportive of your 
programming and criticize when 
you were hoping for—and need-
ing—a warm and fuzzy compliment. 
All this and more may make you 
dread working with parents.

Fortunately, just like the Scare-
crow, Tin Man, and Cowardly Lion 
from “The Wizard of Oz,” you al-
ready have all the skills you need to 
work effectively with parents. You 
may simply need a few concrete 
tips on how to apply your counsel-
ing and consulting skills to parents 
and parenting. Following are several 
easy-to-implement solutions for 
working effectively with parents.

CONSISTENTLY WELCOME 
PARENTS AND THEIR 
FEEDBACK.
Research shows parent involve-
ment in school is associated with 
student academic and social 

success. However, as in the open-
ing example, sometimes parents 
show up at inconvenient times and 
behave in ways that are difficult 
to appreciate. Nevertheless, it’s 
your job to adopt, cultivate, and 
embrace parent involvement. This 
means, no matter how difficult or 
unplanned the parent interaction 
may feel, it’s good practice to ac-
tively, enthusiastically, and genu-
inely welcome the parent into your 
school counseling world.

Maintaining genuinely positive 
feelings about parent involvement 

instead of sometimes feeling dread 
is challenging. We’ve found that 
it’s helpful to plan for interruptions 
and to fiercely tell yourself, “I want 
parent involvement.” Then, if you 
practice saying the following wel-
coming words, your attitude may 
swing around to better match your 
behavior. 

■ “Thank you so much for com-
ing to see me.”

■ “I’m very glad you dropped by.”
■ “I wish more parents were con-

cerned about their children like 
you.”

■ “I’m glad to see you.”
Obviously you shouldn’t behave 

in ways parents might interpret 
as phony; parents will see right 
through that and respond nega-
tively. Instead, we believe practice 
is essential to convincing ourselves 
that difficult situations are, in fact, 
excellent opportunities for growth, 
development and connection.

In the preceding situation, use 

TABLE OF CONTENTS

SEVEN SOLUTIONS  
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BY JOHN SOMMERS-FLANAGAN, PH.D., AND MEGAN LAPALM
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of sometimes feeling dread 

is challenging. 
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your skills to combine a welcom-
ing attitude with respect/empathy 
and limit setting. This might sound 
like, “I’m glad to see you here in my 
office. I wish I could talk right now, 
but I’m due in a social skills group 
in five minutes. Could we quickly 
schedule a different time to meet 
so I can give you the attention you 
deserve?”

LEAD WITH EMPATHY,  
NOT EDUCATION.
Perhaps more than any stakeholder 
group, parents are simultaneously 
defensive and vulnerable. If we 
act like experts ready to bestow 
our profound insights onto all the 
ill-informed parents out there, they 
are likely to become defensive; 
they’re also more likely to attack 
our ideas. Even leading with a basic 
educational message instead of an 
empathic and respectful attitude 
can cause parents to view us as 
judgmental and critical. Granted, 
this is somewhat paradoxical, be-
cause parents usually want educa-
tional advice and you have excel-
lent knowledge to share.

Consider the following example 
of a mother meeting with a school 
counselor to consult about her 
problems getting her nine-year-old 
son to do his homework.

Parent: My son is so stubborn. The 
other day I asked him to go to his 
room and do his homework, and he 
just stood there and said, “No way!”

School Counselor: I know you 
meant well, but nine year olds often 
need more structure and support 
for doing their homework. In fact, I 
know 18 year olds who have trouble 
getting their homework organized 
on their own. [The school coun-
selor is correct, but the premature 
educational information elicits 
resistance.]

Parent: I don’t buy that. If you 
coddle kids then they’ll never de-
velop personal responsibility. [The 
mom shows natural resistance be-
cause the school counselor hasn’t 

connected with her values. She’s 
now playing defense.]

Counselor: Um. No. I’m not sug-
gesting you coddle your son, but 
there are some developmental re-
alities that we should talk about lat-
er. So, what happened next? [The 
school counselor tries to move on.]

Parent: I hauled him to his room 
and spanked his butt.

Counselor: Ooh. One concern 
I have is that often spanking or 
physical punishment doesn’t teach 
children much about what they 
should be doing. [The school coun-
selor provides additional “good” 
information, without empathy. 
Without first accepting and explor-
ing the anger the mom felt toward 
her son, the school counselor’s 
comment is seen as disapproving.]

Parent: What do you know about 
raising kids in the real world? [After 
feeling disapproval, Mom begins 
attacking.]

Counselor: I have two boys of my 
own. [The school counselor is now 
on defense.]

Parent: And how are they turning 
out? Are you having trouble get-
ting them to do their homework? 
[Mom is now being sarcastic and 
attacking the school counselor. It’s 
difficult to imagine how this school 
counselor-parent consultation can 
get back on track and result in a 
positive outcome.]

This example illustrates why em-

pathy and acceptance initially take 
precedence over directive educa-
tional interventions. In this case, 
instead of accessing the parent’s 
vulnerability, the school counselor 
activates defensiveness and antag-
onism. Within minutes, the parent 
and school counselor become rivals 
instead of collaborators.

PRACTICE RADICAL 
ACCEPTANCE.
Radical acceptance is both an at-
titude and an intervention derived 
from dialectical behavior therapy. 
As an attitude, radical acceptance 
enables you to approach each par-
ent with an overarching, pervasive 
dialectic belief that we translate 
as, “I completely accept you just 
as you are and I am committed to 
helping you change for the better.” 
On the surface, these attitudes 
may seem contradictory, thus the 
term dialectic. At a deeper level, in 
a helping relationship, each atti-
tude is necessary to complete the 
other.

Radical acceptance is also a skill. 
For example, a radical acceptance 
response to a parent who states, “I 
don’t believe in homosexuality, so 
you’d better not let me catch you 
teaching that homosexual agenda 
in the schools” is something like, 
“Thanks for sharing that. Lots of 
parents have strong beliefs but 
never tell me about them. I appreci-

Collaborative behavior will 

help parents see themselves 

as relatively equal partners in 

the therapeutic or educational 

consultation process. 
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ate your honesty.” As a skill, radical 
acceptance allows school counsel-
ors to affirm parents’ openness, no 
matter how extreme or obnoxious 
their beliefs may be, and this open-
ness is worth affirming because if 
parents never tell you their beliefs, 
you have no chance of helping 
them change.

EMBODY A 
COLLABORATIVE SPIRIT.
Similar to radical acceptance, col-
laboration is also both an attitude 
and an intervention.

As an attitude, collaboration re-
quires school counselors, at least to 
some extent, to come from a posi-
tion of “not knowing.” Not knowing 
requires you to resist the ubiquitous 
impulse to be an all-knowing expert.

As a technique, collaboration 
involves you actively respecting 

parents’ knowledge and experi-
ence. From the solution-focused 
perspective, this involves honoring 
parents as the best experts on their 
children and home situation. This 
collaborative behavior will help par-
ents see themselves as relatively 
equal partners in the therapeutic or 
educational consultation process. 
As implied earlier, resisting the 
impulse to emphasize your exper-
tise is especially important when 
initially meeting with and working 
with parents.

FOCUS ON PARENT 
STRENGTHS USING 
VALIDATION AND 
COMPLIMENTS.
Often, parents approach school 
counselors with trepidation. They 
may have had negative experiences 
with schools or school counselors 

in the past and are therefore ex-
pecting criticism and possibly even 
humiliation. They rarely expect to 
talk with a school counselor who 
actively compliments them for 
their parenting efforts and school 
involvement. Validating parents’ 
feelings of uncertainty and com-
plimenting their willingness to get 
help with an issue can create an 
environment that feels safe and 
collaborative, while lowering the 
parents’ defenses.

Compliments and validation 
should always be genuine. Al-
though it may feel like a stretch, 
you should always make a point 
of watching closely for positive 
attitudes or behaviors and then 
noticing them: 

■ You care very much about your 
child’s success here.

School Counselors Say Great Things 
About Salisbury University

“ SU falls into that ideal mid-size
university category: small enough
to afford personal attention yet
large enough to provide a wide
range of opportunities. ”Linda Campbell • Lancaster, PA

SU has unique offerings like
conflict resolution and respiratory
therapy, in addition to a strong
education program. SU’s also a
great size. 

“
”Jennifer Nuechterlein • Flemington, NJ

Salisbury University consistently
ranks among the nation’s 
best for quality and value in
such publications as 
The Princeton Review and 
U.S. News & World Report. 
To learn more, visit
www.salisbury.edu/admissions
or call 410-543-6161.

www.salisbury.edu

A Maryland University of National Distinction

Application Deadlines
■ Early Decision: November 15
■ Early Action: December 1
■ Regular Admission: January 15

Salisbury provides a warm, caring
atmosphere in a beautiful setting –
with strong academics.

“
”Bettina G. Heiman • Wilmington, DE

SU_AmerSchCounrAd_SEPT13_Color_Layout 1  9/10/13  10:22 AM  Page 1
CONTINUED ON PAGE 14

http://www.salisbury.edu/admissions


14 SPRING 2015 sdsca news

■ You know, your child is lucky to 
have you as a parent.

■ You’re obviously working very 
hard to come up with a strat-
egy to help your daughter get 
her homework turned in to her 
teacher.

■ I notice you seem very sensitive 
to your child’s needs.

ALIGN YOUR GOALS WITH 
THE PARENTS’ GOALS.
Most parents want good things 
for their children. Although excep-
tions to this general rule do occur, 
it’s best to assume the positive 
side, that most parents want their 
children to experience academic 
success, stay out of jail, develop 
healthy relationships, and live hap-
pily ever after.

During conversation and through 
reflections, common goals should 
be stated clearly. Family systems 
therapists would call this “join-
ing.” Being on the same side as 
the parents will make your educa-
tional interventions more palatable. 
For example, if a parent is angry 
and verbally attacks his child for 
repeated truancy, you can join with 
the parent’s goal of eliminating 
truancy while guiding the parent 
toward more positive strategies for 
influencing the child’s truancy. 

GIVE ONLY THE MOST 
EXCELLENT AND 
CONCRETE TIPS AND 
ADVICE BUT DO SO 
HUMBLY AND WITH  
GREAT RESPECT. 
Many parents are picky consumers 
of professional guidance. What this 
means is that while you have to be 
careful not to activate parental de-
fensiveness, you also have to strive 
to only provide the most excellent 
guidance or advice in ways that 
parents are likely to accept. This is 
a tricky process. Several guiding 
principles can help: 

■ Before providing advice, ask 
parents what they’ve tried and 
how it worked.

■ Ask for the parents’ best 
“guess” as to what’s contrib-

Partnering With Teen Parents  
Help your expectant  and parenting ¥tudents ¥ucceed

More information can be found online, or contact Angelique Bey at 314.432.4330, x1256

“As a result of the training, 
the teens have been more 

responsive in keeping 
scheduled appointments  

and are more active  
and playful with  
their children.”

Take a peek at what our curriculum has to offer:
> Adolescent development of teen parent
> Parent-child interaction
> Child development and parenting topics
>  Family well-being (fathering, child care, employment and more) 

Counselors receive a                 on the curriculum.  
 

Use the campaign code:  
COUNSELOR when ordering.    

$30
discount

Many parents are  

picky consumers of 

professional guidance. 

http://www.parentsasteachers.org/images/stories/documents/PWTP_SamplePacket.pdf
https://ebiz.patnc.org/EBusiness/ProductCatalog/Product.aspx?ID=2057
http://www.parentsasteachers.org/resources/teen
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uting to the problem. Most 
parents have unspoken fears or 
hypotheses about their chil-
dren’s problems.

■ Be especially sensitive to cul-
tural and religious values.

■ Before providing advice ask, “Is 
it okay if I offer you some ideas 
for how to deal with this situa-
tion?”

■ Educate yourself on evidence-
based strategies, but use the 
parent’s language for describ-
ing these rather than profes-
sional terminology

Although they’re picky consum-
ers, parents typically want informa-
tion on exactly what they should 
do with their children. This is one 
reason why it’s important to have 
clear and concrete recommenda-

tions for parents. But no matter 
how confident you are in the rec-
ommendations, giving the parent 
a chance to disagree is essential. In 
fact, one set of recommendations 
won’t fit all parents. You must use 
your humility and flexibility to hon-
or the parent’s perspective, even 
if the parent is disagreeing with 
solid and scientifically supported 
parenting advice. The bottom line 
is that there’s no point arguing with 
parents about whether a particu-
lar suggestion will be helpful or 
acceptable to them. This is where 
having parenting resources at your 
fingertips is essential.

In the end, dealing effectively 
with parents involves using skills 
you already have to: develop a 
positive attitude, emphasize em-

pathy before education, radically 
accept whatever parents throw at 
you, collaborate, focus on parent 
strengths, align with parent goals, 
and respectfully and humbly offer 
excellent and concrete parenting 
information. 

John Sommers-Flanagan, Ph.D., is a 
professor in Counselor Education at the 
University of Montana and co-author of “How 
to Talk So Parents Will Listen and Listen So 
Parents Will Talk” and “Tough Kids, Cool 
Counseling.” He can be reached at john.
sommers-flanagan@umontana.edu. Megan 
LaPalm is the elementary school counselor 
at Florence-Carlton School in Florence, MT. 
Contact her at megan.lapalm@gmail.com.

This article previously appeared in ASCA 
School Counselor, Vol. 48, No. 3.

http://highschool.nebraska.edu/ASCA
mailto:john.sommers-flanagan@umontana.edu
mailto:john.sommers-flanagan@umontana.edu
mailto:megan.lapalm@gmail.com
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ate an agenda of topics to cover, 
and discuss the school counseling 
program’s calendar for the year. The 
American School Counselor Associ-
ation’s ASCA National Model offers 
a variety of tools that can also help 
facilitate this meeting: the Manage-
ment Agreement, the Use of Time 
description, and the list of appropri-
ate and inappropriate counseling 
activities. Access these documents 
at www.ascanationalmodel.org. 
These tools help you educate the 
principal on your role, describe your 

school counseling programs and 
responsibilities, and outline how 
you spend your time. This proactive 
conversation decreases future mis-
communications, such as clarifying 
the school counselors’ role in stan-
dardized testing prior to the spring 
testing season.

SCHEDULE REGULAR 
MEETINGS

“The one thing that helps our school 
tremendously is that the school 
counselors and I have a standing 
Tuesday morning meeting every 
week for 30 minutes to an hour to 
discuss the week ahead and any 
situations we need to be aware 
of. It really keeps our communica-
tion going.” – Elementary School 
Principal

In the fall, set up a regular meet-
ing with your principal and admin-
istrative team (weekly or bimonth-
ly). Use this meeting to discuss 
school-wide and student-specific 
issues and share news. School 
counselors also can advocate for 
their program by sharing success 
stories: “Let me tell you about our 

P rincipals staff, manage and 
lead schools, including 
distributing resources and 

assigning staff duties. Although 
school counselors typically report 
to a district-level supervisor, we 
also report to our school principal, 
who can be highly influential in our 
day-to-day activities. As a result, 
it is imperative that principals 
understand and support school 
counselors so we can best per-
form our jobs. Principals’ support 
may ensure that a greater majority 
of our time is focused on school 
counseling tasks rather than ancil-
lary activities. Principals are also 
gatekeepers to school resources 
and stakeholders; principal-school 
counselor partnerships may in-
crease our access to school re-
sources and help us build relation-
ships with other stakeholders, such 
as staff and parents.

The principal-school counselor 
relationship is absolutely crucial 
to the school counselor, but the 
relationship can be complex. Here 
are five strategies recommended 
by school counselors and princi-
pals related to creating successful 
principal-school counselor partner-
ships. 

HOLD A FALL  
PLANNING MEETING

“At the beginning of the year we 
complete a principal agreement…
we list all the programs we have 
planned for parents, staff, and kids 
for the year. We sit with the prin-
cipal to discuss it so we’re all on 
the same page.” – Middle School 
Counselor

At the start of the school year, 
schedule a planning session with 
the school administrators and the 
school counseling department to 
discuss strengths and challenges 
from the previous year, and propose 
changes for the upcoming year. Cre-

STRENGTHEN YOUR PRINCIPAL-
SCHOOL COUNSELOR PARTNERSHIP
What steps can you take to strengthen your relationship with your administration?
BY EMILY GOODMAN-SCOTT

Proactive conversation 

decreases future 

miscommunications, 

such as clarifying the 

school counselors’ role in 

standardized testing prior 

to the spring testing season.

http://www.ascanationalmodel.org
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parenting workshop, it was a huge 
success…” or “Look at the post-test 
results from our bullying-preven-
tion lessons.”

School counselors can learn 
about programs run by administra-
tion and gain their perspective on 
the school. These meetings can 
build rapport between the admin-
istrators and school counselors. As 
school counselors, we know the im-
portance of building trust with our 
students before effectively working 
with them. The same is true with 
our principals. Build a profession-
ally friendly relationship with your 
principal before a crisis hits and 
before you need a favor.

LEARN ABOUT THE 
PRINCIPAL’S PRIORITIES

“My principal was pleased that I 
took an interest in what her goals 
were for the school. I helped her 
implement and carry out ideas she 
had.” – Elementary School Coun-
selor

What does your principal priori-
tize most in the school? Literacy? 
Community involvement? Stan-
dardized test scores? Learn what 
your principal values, and let her 
know how your comprehensive 
school counseling program can 
help support her school goals, and 
then follow through by supporting 
your principal and her programs.

ASSESS THE PRINCIPAL’S 
LEADERSHIP STYLE

“Different principals run the school 
in different ways. I had to adapt 
to the way my principal ran her 
school.” – Elementary School Coun-
selor

Every principal has a unique 
leadership style; some principals 
prefer to work collaboratively with 
staff, others delegate, and other 
principals manage authoritatively. 
Research shows that although prin-
cipals and school counselors have 
different roles in the school, they 
typically have the same long-term 
goal: student success. Even if you 

Enter coupon code:
D-ASCA and get 15% offFREE Shipping on 

all orders over $99

We carry a large select ion

of counsel ing resources :

•	 Workbooks

•	 Games

•	 Children’s Self-Help Books

•	 Sand Trays

•	 Sand Tray Miniatures

•
•
•

•
•

 The Talking, Feeling, Doing 
Game
One of the most popular tools 
used in child psychotherapy. 
The information gained while 
playing provides diagnostically 
meaningful insights into the 
child’s psychodynamics.

 Wide Variety of Puppets

 School Psychologist’s  
Survival Guide
A practical and acces-
sible guide for helping 
school psychologists 
meet their everyday 
challenges.

 Sand Play Starter Set
This kit has everything you need to prac-
tice sand play therapy on the go. Includes 
a large selection of toys, inflatable sand 
tray, and 5.5 lbs of Kinetic Sand

 Impulse Control Activities & Worksheets 
for Elementary & Middle School Students 
Activities and reproducible worksheets 
to help students think about and practice 
strategies to become more reflective (vs. 
impulsive).

CONTINUED ON PAGE 18
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I am Too Good...
...because I am confident and ready to learn.

Too Good builds social, emotional competency
through fun, interactive lessons and activities that
let students try on and practice social skills to
build character, prevent substance abuse, and
promote peaceful living.

 
are easy to teach and fun to learn.

800.750.0986mendezfoundation.org

and your principal have different 
professional work styles, focus on 
what you have in common and the 
mutual goals you share. And if your 
principal’s leadership style isn’t a 
good fit for you, you may need to 
find a setting that is a better fit. Dif-
ferent school counselors have differ-
ent professional needs, and recog-
nizing this is healthy and necessary.

INFORM PRINCIPALS OF 
SCHOOL COUNSELORS’ 
ROLE AND SKILLS 

“School counselors are so used to 
advocating for others, they need 
to advocate for themselves and let 
their principal know what they can 
do...let them know what they are 

and support us to best perform 
our job in the schools.

Principal-school counselor collab-
oration is a crucial part of imple-
menting a successful school coun-
seling program and meeting the 
needs of our students. Remember, 
a journey of a thousand miles starts 
with a single step. What single step 
can you take to strengthen your 
principal-school counselor relation-
ship? 

Dr. Emily Goodman-Scott is an assistant 
professor at Old Dominion University in 
Norfolk, VA, and a former school counselor 
and special education teacher. Contact her 
at egscott@odu.edu. 

capable of.” – Elementary School 
Principal

“My principal talks to the PTA on 
our behalf and requests money to 
support our programs.” – Elemen-
tary School Counselor

Believe it or not, principals 
are not always aware of school 
counselors’ training and skills. As 
school counselors, we have the 
responsibility to educate our prin-
cipals and advocate for ourselves 
and our profession. Inform your 
principal about the ASCA Na-
tional Model, tell him or her about 
groups you run and show the 
data-driven decisions you make. 
Once principals know our capabili-
ties, they are better able to utilize 

http://www.mendezfoundation.org
mailto:egscott@odu.edu
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L ast summer, I attended a 
Summer Symposium about 
motivating African-American 

male students. The two-day sym-
posium included speakers from 
across the nation followed by a 
town hall meeting at my school 
with discussions of more in-depth 
information about our own ex-
periences and biases. I learned 
five best practices that are simple 
enough to implement. 

1 Build a relationship that is 
genuine with your African-

American male students. 
Talk to them at the beginning of 
the school year about their inter-
ests, goals, and likes. Taking the 
time to build a real relationship 
with all your students will help you 
to build mutual trust and respect.

2 Engage the students in 
learning activities that 

connect to their interests. 
Be open to connecting lessons 
to music lyrics, art, sports, etc. I 
learned the importance of think-
ing outside of the box to reach our 
African-American males. If we as 
educators can capture their atten-
tion and make learning fun, the 
students will in turn want to be 
successful in their academics.

3 Be culturally aware and have a 
general understanding of the 

students’ background. 
Consider supporting 
community activities 
that students partici-
pate in, such as athlet-
ics and band competi-
tions. I learned 
that simply driv-
ing through the 
neighborhoods 
where students 
live can give you a 
better awareness 
of how they exist 

outside of school. Another sugges-
tion was that the school host func-
tions in the local community where 
the majority of the students live. 
The staff at my school has hosted 
events in our local community such 
as a health fair and PTA meeting. 
We have also walked through the 
neighborhood where most of our 
students live to pass out parent 
invitations to our Open House and 
give freezer pops to the students. 
This practice has been done several 
times and has been very successful 
because the families were able to 
connect with the staff outside of 
the school.

4 Have high expectations 
for African-American male 

students. 
Many of these students are bright 
but it may not show up in tra-

ditional academics. Look at the 
student’s abilities in others areas 
in which they excel, such as music, 
art, communication, leadership, or 
peacemaking. Many of our African-
American males are underachievers 
who don’t excel because they do 
not want to be made fun of by their 
peers. Motivating these students 
may take some individual encour-
agement away from their peers. Of-
ten, they may rise to the challenge if 
their pursuits are kept private. Many 
of these students want to succeed 
but they also want to fit in and re-
late to kids from their community.

5 Be honest about your own 
biases. 

As an African-American woman, I 
thought I knew enough about my 
students’ culture just because I 
shared the same skin color. But, I 
had to recognize that my lifestyle 
growing up (lower middle class 
with two parents at home) was 
vastly different from that of many 
of my students. I learned that even 
though I may share the same eth-
nicity, I need to be open to learn 
about my students’ lifestyles. I am 
working to reduce my own biases 
by getting to know my students 
and their families better. I under-

stand that most prejudices 
come from ignorance and 

I have set a goal to learn 
more so that I can chal-

lenge those biases in 
others as well as myself. 

I am looking forward 
to using these strategies 
to reach all of my stu-
dents and help motivate 

them to be extraordinary 
in academics and life. 

Patricia Taylor is a school counselor 
at Washington Montessori School 

in Greensboro, NC. Contact her at 
Taylorp2@gcsnc.com.

MOTIVATING AFRICAN-AMERICAN 
MALE STUDENTS: 5 BEST PRACTICES
BY PATRICIA TAYLOR

mailto:Taylorp2@gcsnc.com
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Of course, both school coun-
selors and principals want 
students to learn, achieve, 

and graduate career- and college-
ready. But how do we collaborate 
to accomplish this goal?

At Cary High School, in Cary, NC, 
the principals and school counsel-
ors realized there was significant 
overlap in how we both work with 
our students.

Often, both the administrative 
staff and the school counselor 
would see a student about similar 
issues either the same day or within 
a few days. The principal might see 
the student for discipline issues and 
then make a recommendation to 

see the school counselor to address 
some of the root causes of the 
behaviors related to the discipline 
problem. And, with the communi-
cation grapevine at our school, a 
teacher or parent might have also 
contacted the school counselor for 
help with the same student.

As we reflected on our practices, 
we decided to partner our efforts 
through a collaborative model in 
which a school counselor and an 
administrator would share the same 
group of students and meet regu-
larly to discuss relevant issues and 
solutions to assist the students. At 
first, some of the challenges were 
finding time in our schedules to 

meet each week and understand-
ing the nature of our roles with the 
students. A big challenge for the 
school counselors was determining 
what was appropriate to share with 
an administrator yet remain true to 
our school counseling ethics and 
protect student confidentiality.

There was a learning curve for 
both the administrators and the 
school counselors. We remained 
vigilant to our cause; we just knew 
this collaboration would serve stu-
dents better and provide them with 
multiple layers of support at school. 
This collaborative approach gave 
the school counselors, principals, 
students, parents, and teachers a 

THE MAGIC FORMULA
When administrator-school counselor collaboration is a 
priority, success spreads throughout a school.
BY LINDA H. BRANNAN

YEF EITC Ad.pdf   1   11/5/2013   10:06:57 AM

http://www.nfib.com/eitc
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more complete view of a 
students’ issues and con-
cerns, not just the disci-
pline side or the counsel-
ing side.

However, the school 
counselor-administrator pairs 
were conducting their meetings in 
isolation from the other team mem-
bers. It became diffi cult to share 
best practices with each other. We 
added a monthly meeting of all the 
administrators and school coun-
selors while continuing the weekly 
meetings with the micro-teams. 
The monthly meetings allowed us 
to share best practices, discuss 
trends in student behavior affect-

ing our school, review data about 
schoolwide issues, and, ultimately, 
make decisions about how to con-
tinuously improve our services to 
all of our students.

We truly felt we had the magic 
formula in working to positively af-
fect our students.

Faculty, students, and parents 
all liked the collaborative model 

because it allowed them 
to get information about 
an issue from either the 
school counselor or the 

administrator. Even though 
either of us could share 

the information, we each have 
distinctive roles. The administrator 
deals with discipline issues, and the 
school counselor helps with deci-
sion making, results of behavior on 
academics, and meeting gradua-
tion requirements for future plan-
ning. Due to the elaborate system 
of exchanging information with 
each other, both the administrator 

 CONTINUED ON PAGE 22
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and school counselor are able to 
stay abreast of each student’s is-
sues and problem-solving plans.

This model became so popular 
with our staff that our leadership 
team also adopted it for our school 
improvement plan.

As a school, we decided to ad-
dress five major areas for successful 
high school students: transition in 
and out of high school, academics, 
attendance, relationships, and data/
evaluation. Research and our school 
data indicated that if we could suc-
cessfully address these five areas, 
our students would learn, achieve, 
feel connected to our school, and 
graduate with a viable post-sec-
ondary plan in place. The leadership 
team and school counselors led this 
initiative. We developed a school 
improvement plan subcommittee 
for each of the five areas. Every fac-
ulty member was a member of one 
of the subcommittees.

LEADING THE CHANGE
At the beginning, each subcommit-
tee had a school counselor and an 
administrator serving as co-leaders. 
The subcommittees developed 
goals and objectives based on the 
needs evidenced by our school’s 
data. Through this schoolwide ini-
tiative, school counselors came to 
be seen as leaders and advocates 
to increase course rigor, improve 
attendance, and improve the ninth-
grade promotion rate leading to an 
improved graduation rate.

This initiative began in 2010. 
Today, teachers and administra-
tors on the various subcommittees 
collaborate with school counselors 
to conduct information sessions 
to increase course rigor by help-
ing students and parents under-
stand not only the expectations of 
honors and advanced placement 
courses but also the benefits to 
future options after high school. 
Faculty members collaborate with 
school counselors to lead sessions 
through our College Bootcamp 

Series for juniors and seniors to 
prepare for the college admissions 
process. Our Freshmen Orientation 
Camp is facilitated by one of our 
assistant principals in conjunction 
with school counselors, with many 
faculty volunteering for breakout 
sessions for parents and students. 
We have an assistant principal 
with a faculty representative lead-
ing the efforts to improve relation-
ships in all areas of our school: stu-
dent to student, faculty to faculty, 
faculty to student/parent, admin-
istrator to faculty, administrator to 
student/parent, school counselor 
to faculty, school counselor to 
administrator, school counselor to 
student/parent and school to the 
business community.

These are just a few of the 
schoolwide initiatives that started 
with the school counselor-principal 
collaboration. The key components 
to making this relationship strong 
are formal and informal com-
munication, regular collaboration 
through scheduled meeting times, 
mutual respect for our various 
roles, and a shared vision.

Mutual respect was easy; we 
all enjoy working together. The 
challenge was finding a way to 
disagree with positive results/out-
comes while keeping our relation-
ship intact. Yes, we struggled to 
truly understand all the idiosyn-
crasies of our various roles and the 
changes that might occur due to 
this collaborative effort. Principals 
were becoming more like school 
counselors while being administra-
tors who enforce the policies/rules.

In spite of challenges in creat-
ing time to meet and share, taking 

that time to meet is nonnegotiable 
for us. We all agreed that we must 
honor the time designated to meet 
for this effort to continue to be 
successful.

Reviewing the data and reaching 
a consensus and shared vision on 
the most important goals for the 
school to address took us months. 
The early closing-the-gap results 
for our goals indicated that this 
model is working for our students. 
Two years after starting the pro-
gram, the ninth-grade promotion 
rate exceeded 94 percent, up from 
83 percent. Attendance rate for 
all subgroups is above 92 per-
cent. Minority students enrolled in 
advanced placement classes rose 
from 11 percent in 2009–10 to 24 
percent in 2011–2012.

Despite the challenges we faced, 
the key component to our success 
was the original school counselor-
principal teams. We modeled to 
the rest of the faculty how to lead 
through collaboration, which in the 
end is best for our students. An 
effort that started as a small step 
for school counselors and adminis-
trators to communicate better and 
serve students more efficiently be-
came the “Cary High School family” 
mode of operation for the entire 
school. Through the schoolwide 
initiatives developed by the school 
counselors, principals, and the 
school improvement team subcom-
mittees, all of us are valuable com-
ponents to create an environment 
where all of our students learn, 
achieve and graduate college- and 
career-ready. 

Linda H. Brannan was dean of Student 
Services at Cary High School and is now 
career development coordinator/career 
counselor at Wake NC State STEM Early 
College High School in Raleigh, NC. Contact 
her at lbrannan@wcpss.net. 

This article previously appeared in ASCA 
School Counselor, Vol. 49, No. 3.
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SPICE UP YOUR SCHOOL 

COUNSELING PR
OGRAM

Join ASCA – and 2,000-plus school counseling 
professionals – in Phoenix, June 28-July 1, 2015, 
to “Spice Up Your School Counseling Program” 
at ASCA’s Annual Conference. 

Serves 2,000

 Take a heaping cup of educational sessions

 Add a healthy amount of networking

 Pour in a full container of inspiration and a dash of celebration

Mix together by hand, marinate for three days and enjoy! Take leftovers 

back to your school, and share them with your co-workers. 

REGISTER BY MAY 1, 2015, 

FOR DISCOUNTED RATES AT 

WWW.SCHOOLCOUNSELOR.ORG/SPICE

flavor and flair to your 

comprehensive school counseling program? 

http://www.schoolcounselor.org/spice


hether you are new to the field or have years of 
experience, an ASCA Specialist designation from 

ASCA U can help you further master important school 
counseling-related subject areas. Go back to school with 
ASCA U.

w

Legal & Ethical Specialist
School counselors face legal and ethical challenges every 
day. From confidentiality issues to records maintenance, 
from duty of care to sexual harassment issues, a school 
counselor’s legal and ethical questions can spring up 
from every corner. Earn the ASCA Legal & Ethical 
Specialist designation to master these difficult subjects.

($199 for 
nonmembers)

5 IACET-accredited CEUs (equal to 50 contact hours)
Learn more: www.schoolcounselor.org/ethics-specialist

Bullying Prevention 
Specialist

Bullying is a difficult issue that students can face in any 
school, and school counselors are often the first person 
students or parents contact when bullying happens. 
Earn the ASCA Bullying Prevention Specialist designa-
tion to be best prepared to prevent bullying or inter-
vene when bullying occurs. 

($199 for 
nonmembers)

5 IACET-accredited CEUs (equal to 50 contact hours)
Learn more: www.schoolcounselor.org/bullyingprevention

Learn more or register at www.schoolcounselor.org/ascauLearn more or register at www.schoolcounselor.org/ascau

$99 

$99 

School Counseling 
Leadership Specialist

The need for effective leaders in school counseling has 
never been greater. Students need school counselors to 
be effective educational leaders who can effect system-
ic change in their schools. ASCA and state school 
counselor associations need leaders who can guide the 
school counseling profession into the future. To 
address these needs, ASCA has developed a new 
professional development package – the School 
Counseling Leadership Specialist program. This course 
is meant to be transformative. It doesn't focus on how 
leaders behave but how leaders think, not what leaders 
do but what leaders are.

($199 for 
nonmembers)

5 IACET-accredited CEUs (equal to 50 contact hours)
Learn more: www.schoolcounselor.org/leadership-specialist

$99 

School Counseling 
Data Specialist

Collecting and analyzing data can help school counsel-
ors and their administrators identify achievement 
gaps, understand educational issues and assess 
programs to ensure they are making a difference for all 
students. To address the need for school counselors to 
understand how to use data in their programs, ASCA 
offers the School Counseling Data Specialist program.

($199 for 
nonmembers)

5 IACET-accredited CEUs (equal to 50 contact hours). Learn 
more at www.schoolcounselor.org/data-specialist

$99 

http://www.schoolcounselor.org/ethics-specialist
http://www.schoolcounselor.org/bullyingprevention
http://www.schoolcounselor.org/leadership-specialist
http://www.schoolcounselor.org/data-specialist
http://www.schoolcounselor.org/ascau

